States have struggled over the past several decades with identifying a consistent title for the broad body of knowledge related to the social, economic, behavioral, and administrative aspects of pharmacy. This paper examines the educational background and professional experience of those teaching Economic, Social, Administrative Pharmacy (ESAP) content in the United States, to identify the type, frequency, and extent to which ESAP courses are taught in United State's schools and colleges of pharmacy curricula, and to investigate the perceived importance of ESAP content among ESAP faculty. The data was collected by using a 23-item questionnaire was sent via email to 225 ESAP pharmacy faculties in the United States. 96 were returned completed for a 48 percent response rate. Most respondents are not housed in a standalone ESAP department, but would like to be. Both the educational backgrounds of ESAP faculty and the content taught within the discipline vary greatly.
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International Journal of Management, Economics and Social Sciences 2006; Harding et al.,1995; Ibrahim et al., 1998; Hassali et al., 2011; Norris 2009; Abrika et al., 2012; Ryan et al., 2007; Anderson, 2008) , social and behavioral pharmacy (Wertheimer, 1991; Dolinsky,1990) , social and administrative sciences (SAS) (AACP, 2011) , and pharmaceutical socioeconomics (University of Iowa, 2013) . One reason for the confusion is the broadness of the body of knowledge that falls under the general rubric of " ESAP" (Manasse, 1984; AACP, 2011) . Different authors refer to the discipline with different names. According to
Smith and Knapp, pharmacy administration is referred to as " the socioeconomic determinants of drug use" (Smith et al., 1981) . The authors further stated that as pharmacy evolves into a more clinical centered profession, the need for expertise in outcomes related to pharmacy services and drug efficiencies increases (Manasse et al.,1984) . Whether the discipline is called ESAP, ESAS, Pharmacy Administration, Social Pharmacy, or another name, it refers to " the endeavor to integrate drugs into a broader perspective and to include legal, ethical, economic, political, social and even communicative as well as psychological aspects into their evaluation in order to contribute to a safe and rational use of drugs" (Schaefer et al., 1992 (Schaefer et al., 1992) . Stated differently, it is almost certain that United States pharmacy faculty within the ESAP discipline are not experts in all the different content areas under the ESAP title (Schaefer et al., 1992 A germane question one might ask is, " Why is the ESAP discipline content so broad?" The catalyst for this breadth of content can be tied to the American Council of Pharmaceutical Education (ACPE), the accrediting agency for pharmacy programs in the U.S (Ibrahim et al., 1998) . In 1975, ACPE included in its standards and guidelines aspects of ESAP content as necessary areas of instruction in pharmacy curricula (Ibrahim et al., 1998) . The standards stated that topics such as medical sociology, health care economics, and the management of pharmaceutical services was required. As a result, several United States pharmacy curricula began to add courses and content in administrative, behavioral, and the managerial aspects of pharmacy practice (Ibrahim et al., 1998) . In subsequent revisions of the standards, ACPE expanded the required content areas of ESAP to include such areas as communication, law, and ethical principles (Leufkens et al.,1993) .The rationale for this expansion has to do with the increased complexity of operating in the health care environment, including drug insurance and cost containment programs (Manasse et al.,1984 (Manasse et al.,1984) . (Ryan et al., 2007; Anderson, 2008) Pharmacy programs in developing countries such as South Asia and the Middle East place a greater emphasis on basic science fields such as pharmaceutical chemistry and technology, in contrast to clinical and ESAP content (Hassali et al., 2011; Alkhateeb et al., 2010 (Manasse et al.,1984) .
LITERATURE
A review of the literature revealed very few studies have investigated the common courses taught in the ESAP field. We could find two studies that have done so, and their scope was global in nature. The first one was done by Leufkens et al. in 1993, to The second study surveyed 62 respondents representing schools of pharmacy from 17 countries including the US (Ryan et al., 2007) .
They showed that the main social science disciplines that were being taught around the world under the umbrella of social pharmacy/ESAP, included " communications skills" (60 to 70%), " law and ethics" (50 to 70%), " health promotion/education" (40-60%, and " public health/health policy (40-50%).
Interestingly, the pure social science disciplines, such as sociology (20-30%), psychology (20%), anthropology (0-10%) and geography (0%) were not taught to a large extent. Other disciplines, such as biostatistics, clinical epidemiology, evidence-based medicine, practicum/externship/ rotation, pharmacoeconomics and healthcare economics, pharmacoepidemiology and pharmacoinformatics, were mentioned by only one respondent each (Ryan et al., 2007) .
Student pharmacists with a desire to pursue ESAP content in more detail may be able to take a specialized ESAP related elective while a student pharmacist (Manasse et al.,1984) .
Alternatively, or in addition to taking a specialized elective, students may enroll in a Masters or Ph.D program upon completion of their PharmD degree (Manasse et al.,1984) . According to the AACP website, there are 40 ESAP graduate programs.
Eleven of them offer a Masters degree (27.5%), The overarching goal of ESAP instruction in schools and colleges of pharmacy is to instruct students how to integrate and utilize economic, social and administrative tools to provide quality pharmacy services which will optimize patient outcomes (Hassali et al., 2011) . Over the past few decades, the role of the pharmacist has greatly expanded. It is no longer enough to fill the patient' s medication and send them on their way, but now the pharmacist is responsible for counseling to increase patient understanding and also to help manage the patient' s adherence to their medication regimen (Hepler et al., 1990) .
Much of this has socio-behavioral and economic implications for the health care system. It is vital to understand the patient' s socio-behavioral attributes in order to optimize the drug therapy outcomes of the patient. As vitally important, the complexities of the health care system warrant significant training in management, marketing, accounting, and finance.
It seems that schools are starting to view ESAP courses in higher esteem because of ways this type of knowledge can benefit society' s health (Hassali et al., 2011) . Those who teach (Dolinsky, 1990) . Another challenge in establishing their role in the curriculum relates to students. Specifically, many students may not take ESAP content as seriously as they could. In addition, student pharmacists may fail to optimally apply the ESAP content learned from their courses to their future patients. This may contribute to missed opportunities in maximizing the drug-related outcomes of their patients.
The current investigation differs from previous ones in that previous investigations have assessed ESAP course offerings, and faculty perceptions regarding content were global in nature (Leufken et al., 1993; Manasse et al., 1984; Schaefer et al.,1992; Harding et al., 2006; Harding et al.,1995; Ibrahim et al., 1998; Hassali et al., 2011; Norris 2009; Abrika et al., 2012; Ryan et al., 2007; Anderson, 2008 
Data Collection
The survey was conducted between July 2010
and of September 2010. The survey was anonymous so that the investigators could not identify how respondents responded to the questionnaire items. However, because we offered a financial incentive to complete the survey, we kept track of those who actually completed the online survey. As a token of appreciation for completing the survey and to increase the response rate, the respondent' s names were entered into a drawing to win one $100 gift certificate.
Instruments
The first email to be sent to ESAP (titled " Social Chicago] to analyze the data we collected.
All the questions that made up the survey were adopted from previous literature that targeted the nature and breadth of ESAP content taught (Schaefer et al.,1992; Anderson, 2008 
RESULTS
Out of the 225 SAS faculty members who received the survey, 25 were returned as " undeliverable," possibly due to incorrect email addresses or addresses that were no longer in use. So our adjusted sample size for our research was 200. From those who received the survey, 96
were completed with a response rate of 48 percent.
Faculty Background and Training
The majority of respondents held a degree of Table 2 ). (Table 3) . When asked if they believed their school adequately covered ESAP content, 57.4 percent answered they felt it was sufficient, 42.6 percent answered that it should be more, and 0 percent thought it should be less. (Table 3 -see Appendix-II).
Academic Department Frequency (%)
Basic
Content of ESAP Courses
Respondents were asked to discuss the specific content housed in ESAP courses, as measured by contact hours of instruction. 
Challenges for the Teaching of ESAP Courses
When asked about their feelings about how prepared they felt to teach ESAP courses based on their education, the mean answer was 4.56
(anchored at 1 and 5) which showed that most answered they strongly agreed to feeling 
CONCLUSION
The growth of ESAP has been steady since it was first introduced in the seventies (Bonnarens, 2011) . As the profession transitions to a more patient-centered profession, the importance of ESAP content at schools and colleges of pharmacy in the United States will likely increase (Nwokeji et al., 2005; Nwokeji et al., 2007) . Both the educational backgrounds of ESAP faculty and the content taught within the discipline vary greatly. This may be because the content within the ESAP discipline is extremely broad. In addition, the diversification in content may be a result of both the diversity of instructor' s educational background and the lack of a generally approved definition for the ESAP field. 
LIMITATIONS AND FUTURE DIRECTIONS

